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Sri Rejeki, (2021): Descriptive Study: Students’ Higher Order Thinking 
Skills (HOTS) in Answering Reading Comprehension 
Questions at MA Ummatan Wasathan Pesantren 
Teknologi Riau 
 
The purpose of this research was to explore students‟ Higher Order Thinking 
Skills (HOTS) in answering reading comprehension questions at MA Ummatan 
Wasathan Pesantren Teknologi Riau. This research was a quantitative descriptive 
research. The population of this research was the eleventh-grade students of MA 
Ummatan Wasathan Pesantren Teknologi Riau. This Research used total 
sampling. So, there were 49 students in the sample consisting of class XI MIA and 
XI IS students. The instrument used in this research was a reading comprehension 
test. The researcher have given 12 multiple choice questions and 6 short answer 
questions in which there were 3 components, namely analyzing, evaluating, and 
creating. The test indicator was adopted from Bloom (1956) and Anderson 
Taxonomy (2001). Based on the research results, it was found that the students' 
HOTS were in the "good" category. This has been proven by the average score 
obtained by students in the components of  analyzing (82.64), evaluating (84.33), 
and creating (75.14). So it can be concluded that the highest HOTS component is 
evaluating with a percentage of 35%, followed by the Analyzing component with 
a percentage of 34%, and the lowest HOTS component was creating with a 
percentage of 31%. 







Sri Rejeki, (2021): Deskriptif Studi: Kemampuan Berpikir Tingkat Tinggi 
(HOTS) dalam menjawab soal-soal pemahaman bacaan 
di MA Ummatan Wasathan Pesantren Teknologi Riau 
 
Tujuan penelitian ini untuk mengeksplor Kemampuan Berpikir Tingkat 
Tinggi (HOTS) siswa dalam menjawab soal pemahaman bacaan di MA Ummatan 
Wasathan Pesantren Teknologi Riau. Penelitian ini adalah penelitian deskriptif 
kuantitatif. Populasi penelitian ini adalah siswa kelas sebelas MA Ummatan 
Wasathan Pesantren Teknologi Riau. Penelitian ini menggunakan total sampling. 
Jadi ada 49 siswa sebagai sampel yang terdiri dari siswa kelas XI MIA dan XI IS. 
Instrumen yang digunakan dalam penelitian ini adalah tes pemahaman membaca. 
Peneliti memberikan 12 soal pilihan ganda dan 6 soal jawaban singkat yang 
didalamnya terdapat 3 komponen yaitu menganalisis, mengevaluasi, dan 
menciptakan. Indikator tes diadopsi dari Bloom (1956) dan Anderson Taxonomy 
(2001). Berdasarkan hasil penelitian, ditemukan bahwa HOTS yang dimiliki siswa 
berada pada kategori "bagus". Hal itu telah dibuktikan dengan nilai rata-rata yang 
diperoleh siswa pada komponen menganalisis (82.64), mengevaluasi (84.33) dan 
berkreasi (75.14). Sehingga dapat disimpulkan bahwa komponen HOTS tertinggi 
adalah evaluasi dengan persentase 35%, disusul komponen Analisis dengan 
persentase 34%, dan komponen HOTS terendah adalah membuat dengan 
persentase 31%. 
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A. Background of the Study 
Nowadays, the ability to analyze and evaluate information will direct the 
students to become critical thinkers. So, students will gradually be able to 
produce creative ideas to be able to overcome problems. Thinking skills can 
only be achieved by students by developing their reading skills which require 
students to understand the words spoken and decode written words which 
results in a deep understanding of the text. Reading can be stimulation to 
build and develop critical and creative thinking (Mahfuzah, 2019). 
Higher Order Thinking Skills (HOTS) is the ability to think critically, 
logically, metacognitive, and creatively. Higher order thinking skills can be 
described as the ability to use the information to solve problems, analyze 
arguments, negotiate issues, or make predictions. It involves examining 
assumptions and values, evaluating evidence, and assessing conclusions 
(Munawati, 2019). 
According to Bloom Taxonomy which was revised by Anderson and 
Krathwohl (2001), the cognitive domain consists of remembering, 
understanding, applying, analyzing, evaluating, and creating. The reason for 
using Taxonomy Bloom as a basis for learning is because it is a powerful tool 
for developing learning goals because it illustrates the learning process. By 




increase. In other words, by applying Bloom's taxonomy in the learning 
process, students will be encouraged to achieve critical and creative thinking. 
HOTS include analyzing, evaluating, and creating a focus on critical thinking, 
logical thinking, reflective thinking, metacognitive thinking, and creative 
thinking. Furthermore, this refers to the ability to apply knowledge, skills, 
and values in reasoning, reflection, problem-solving, decision making, 
innovating and creating something new. 
The 2013 curriculum was designed with various improvements. 
Improvements include the content standards, namely reducing irrelevant 
material and the expansion of material that is relevant to students and 
enriched with students' needs for critical thinking according to international 
standards. Other improvements have also been made to the assessment 
standards, by gradually adapting international standard assessment models. 
Assessment of learning outcomes is expected to help students to improve 
Higher Order Thinking Skills (HOTS) because higher- level thinking can 
encourage students to think broadly and deeply about the subject matter 
(Permendikbud no.160, 2014). 
As stated in the 2013 revised 2017 curriculum, students should be 
enhanced in 4 main integrated aspects in the lesson plan, comprising 
character building, literacy, 4C (creative, critical thinking, communicative, 
and collaborative), and higher-order thinking skill (HOTS). Higher-order 
thinking skill is now being very crucial in the education world. It emphasizes 




problems faced at schools or in social lives. Language learners especially 
English learners are expected to have higher-order thinking skills. It assists 
them to complete their tasks in reading comprehension tests and open their 
mind toward the occurring issues in the world. 
In English subjects there are four skills that students must learn, they are 
listening, speaking, reading, and writing. This research focuses on reading 
comprehension questions because reading can train students' thinking skills 
increasingly higher. The application of literacy in reading schools is the 
number one choice to continue to be developed the students at school. 
Dalman (2018, p.5) revealed that reading skills are ability with activities that 
seek to dig up the information contained in writing. Understanding in reading 
can be tested with more questions in the contents of the book or a review of 
what has been obtained from reading. (Fazriani, Supendi, & Humaira, 2019). 
In addition, reading comprehension questions help students to understand the 
sentences. The questions in the reading class are not to make it difficult for 
students, by answering questions, students can think critically and use various 
levels of thought to get a thorough understanding. Therefore, students need a 
level of thought to answer questions to understand and comprehend the text. 
The ministry of education launched regulations number 21 and 22 of 
2016 that discussed reading questions. Teachers are asked to test student 
achievement by giving HOTS questions. Thus, to measure students' critical 
thinking, teachers can test students by giving them reading questions that are 




creativity, teachers can test students by giving them some questions that 
create (Mahfuzah, 2019). 
The importance of Higher Order Thinking Skills (HOTS) in learning 
English can be seen from several relevant studies related to students' HOTS in 
reading comprehension. First, the research that focuses on the effect of HOTS 
on reading skills, such as research by Nourdad, Masoudi, & Rahimali (2018) 
about the effect of HOTS on students 'reading comprehension abilities. 
Second, research that focuses on HOTS questions in reading comprehension, 
such as research by Siti Rohmi Yuliati & Ika Lestari (2018) about students' 
higher-order thinking skills in completing HOTS-oriented questions in 
Instructional Evaluation courses, and research by Mahfuzah (2019) about 
students' ability to answer reading questions with HOTS and mistakes made 
by students in answering those questions. 
MA Ummatan Wasathan Pesantren Teknologi Riau is one of the schools 
that used the 2013 Curriculum in teaching and learning English. This school 
requires students to be able to apply higher-order thinking skills in analyzing 
reading comprehension questions. But, there has been no research on 
exploring students‟ higher-order thinking skills (HOTS) in answering reading 
comprehension questions in the context of English learning in this school. So, 
the researcher wants to observe the eleventh- grade students‟ in answering 
reading comprehension questions using higher-order thinking skills (HOTS). 
Based on the description above, the researcher is interested in carrying out 




Skills (HOTS) in Answering Reading Comprehension Questions at Ma 
Ummatan Wasathan Pesantren Teknologi Riau”. 
 
B. Problem 
1. Identification of the Problem 
Based on the background above, Higher Order Thinking Skills 
(HOTS) have a very important position in learning, as has been 
demonstrated by the theory of Bloom Taxonomy which was revised by 
Anderson and Krathwohl (2001) and the policies contained in the 2013 
curriculum. However, as one of the schools implementing the 2013 
curriculum, MA Ummatan Wasathan Pesantren Teknologi Riau has not 
known the extent of HOTS students have, and what components of 
HOTS those students have and haven't achieved well. 
2. Limitation of the Problem 
Based on identified problem above, the researchers need to limit the 
problem to pay more attention to certain problems. Higher-order thinking 
skills have a higher level of thought than memorizing facts or retelling 
something heard. HOTS is more an act of drawing conclusions, 
connecting with other facts and concepts, manipulating, categorizing, 
combining with new ways, and applying them to find new solutions to 
new problems (Thomas & Thorne 2009). To explore HOTS in reading 
comprehension learning, researchers need assessment instruments in the 




Therefore, this study focuses on exploring students of Higher Order 
Thinking Skills in answering reading comprehension questions at MA 
Ummatan Wasathan Pesantren Teknologi Riau. 
3. Formulation of the Problem 
Based on the background that researcher mentioned before, the 
researcher specifies the problems discussed in the following formulated 
questions as follows: 
a. How is the students‟ higher order thinking skills (HOTS) in 
answering reading comprehension questions at MA Ummatan 
Wasathan Pesantren Teknologi Riau? 
b. What are the components of higher order thinking skills (HOTS) that 
are highest and lowest for students in answering reading 
comprehension questions? 
 
C. Objective and Significance of the Research 
1. Objective of the Research 
The objectives of this research are: 
a. To know the students‟ higher order thinking skills (HOTS) in 
answering reading comprehension questions at MA Ummatan 
Wasathan Pesantren Teknologi Riau 
b. To know the components of higher order thinking skills (HOTS) that 





2. Significance of the Research 
Related to the objectives of the research above, the significance of 
the research is to be able to add insight and knowledge about Higher 
Order Thinking Skills (HOTS) for reading comprehension learning, can 
apply the 2013 curriculum policy on Higher Order Thinking Skills 
(HOTS) in reading comprehension, and become a practice of teaching on 
learning reading that can support the achievement of students‟ Higher 
Order Thinking Skills (HOTS). 
 
D. Definition of the Terms 
In order to avoid misunderstanding about this research, it would be better 
for the researcher to explain the term used. 
1. Higher Order Thinking Skills (HOTS) 
HOTS are the highest level in the cognitive process that can be 
categorized as analyzing, evaluating, and creating (Anderson & 
Krathwohl, 2001). Students who are able to think critically will be able to 
effectively solve HOTS questions that can be seen from deducing what 
they know, and knowing how to utilize relevant information (Nourdad, 
Masoudi, & Rahimali, 2018). 
2. Reading Comprehension 
Reading comprehension is a term used to identify those skills needed 
to understand and apply information contained in written material. To 




thinking skills. Therefore, students need a lot of previous knowledge 
accumulation if they want to understand a variety of complex reading 






REVIEW OF RELATED LITERATURE 
 
A. Theoretical Framework 
1. Students’ Higher Order Thinking Skills (HOTS) 
a. Higher Order Thinking (HOTS) 
Bloom‟s taxonomy revised the cognitive level which included 
thinking activities that were divided into two levels called lower-
order thinking skills (LOTS) and higher-order thinking skills 
(HOTS). And which is needed in the 21st century is higher-order 
thinking skills (HOTS) which emphasize higher thinking on 
problem-solving skills, critical thinking, creativity, and decision 
making. This is to use the mind to face new challenges in the future. 
Higher Order Thinking Skills (HOTS) is a thought process that 
requires students to manipulate existing information and ideas in a 
certain way that gives them new understanding and implications. 
HOTS is the ability to think at a higher level when someone 
associates newly received information with information already 
stored in his memory, then relates it and develops the information so 







b. The Components of Higher Order Thinking Skills (HOTS) 
Anderson and Krathwohl (2001) define Bloom‟s new taxonomy which 
has 6 components: 







Taking, recognizing, and recalling relevant knowledge from 
long-term memory. 
2) Understanding 
Construct the meaning of oral, written, and graphic messages 
through interpreting, classifying, summarizing, inferring, 
comparing, and explaining. 
3) Implementing 







Breaking down the material into its constituent parts, 
determining how the parts relate to each other, and to the overall 
structure or purpose through differentiation, organization, and 
association. 
5) Evaluating 
Make judgments based on criteria and standards through 
checking and criticism. 
6) Creating 
Bringing together elements to form a coherent or functional 
whole; rearranging elements into new patterns or structures 
through producing, planning, or producing. 
Based on Bloom‟s Taxonomy, Anderson and Krathwohl (2010) 
revealed that the HOTS approach component includes: 
1) Analyzing 
Analysis is a technique to differentiate, organize data to 
look for relationships between one data with other data and 
interpret its meaning. In the analysis phase students will learn to 
analyze a given problem. From this understanding, it can be 








Differentiating occurs when students are able to sort data 
into relevant data to less relevant data. The goal is to sort 
out data that can be used as a problem solver or data that 
serves as supporting information in drawing conclusions. 
b) Organizing 
Organizing is grouping data mutually related. Apart from 
that the data can also function together in one structure. In 
organizing students must be able to distinguish relationships 
from data that has been collected. 
c) Attributing 
At this stage the data that has been organized will be 
underlined the parts that are the core of the problem given. 
At this stage students will find the core of the problem to 
find a solution. 
2) Evaluating 
Evaluating is checking the solution obtained. By evaluating 
students can criticize the solution of a problem. There are two 
aspects contained in the evaluation, namely: 
a) Checking 
When the results have been obtained students will double 
check the consistency of the results. In addition to checking 




completion process. So, consistent and effective results are 
obtained. 
b) Critiquing 
Criticism occurs when students can find less consistent 
results. In addition students can criticize the process that is 
less efficient in drawing the solution of a problem. 
3) Creating 
Creating is compiling information that has been obtained to 
compile a settlement plan whose purpose is to get results. The 
results obtained are original results not the results of estimates 
or temporary hypotheses. In this stage students are guided to be 
able to find a solution to the problem. In addition, students can 
also explain the cause and effect of the given problem. 
Important aspects of creating are: 
a) Generating 
The solution that will be taken is the arrangement of the 
hypothesis obtained previously. Information and hypotheses 
are arranged to find the final solution of the problem given. 
b) Planning 
Planning serves to determine the ways or steps taken to 
be able to find a solution. Students will determine their own 
steps that will be used to solve the given problem. The aim 





At this stage students will create a product based on the 
results given. Of course the product produced must be in 
accordance with the description of the results given. In this 
final stage students are able to explain in detail and 
structured about the causes and consequences of a given 
problem. 
2. Reading Comprehension Question 
a. Reading Comprehension 
Reading is an important skill for learning languages besides 
listening, speaking, and writing. The basic purpose of every reading 
activity is to find out the contents of the message in the English text. 
The definition of reading varies to maintain people‟s perspective. 
Based on Harjasujana and Mulyati (in Dalman (2018:6), reading 
comprehension is a skill development that starts with words and 
continues to critical reading. So, Reading comprehension is a term 
used to identify the skills needed to understand and apply the 
information contained in written material. 
Villanueva (2006) mention that the concept of reading 
comprehension could be: 
1) Bottom-up processing, which focuses on developing the basic 
skills of matching sounds with letters, syllables, and words 




2) Top-down processing, which focuses on background knowledge 
that the reader uses to understand the written text. 
b. The Components of Reading Comprehension 
According to King and Stanley (in Nurdiana, 2016), there are 
five components of reading comprehension, they are: 
1) Finding the detail information 
Detailed information requires readers to find specific 
information. Scanning can be done by reading the questions that 
give and find the contents of the same words (synonyms). 
2) Finding the main idea 
Recognition of the main ideas of the paragraph is very 
important because it helps the reader not only understand the 
paragraph in the first reading but also helps you remember the 
content. 
3) Finding the meaning of vocabulary in context 
This means that the reader can develop his guessing ability 
for words that are not familiar with him, by linking the close 
meaning of unknown words with the text and the topic of the 
text being read. These words have almost the same meaning 
when they have or are almost the same meaning with other 
words. 
4) Identifying references 




words they are referring to will help the reader understand the 
reading material. Reference words are usually short and are very 
often pronounced, such as; that, he, she, they, this etc. 
5) Making Inference 
Inference is a skill in which the reader must be able to read 
between the lines. King and Stanley divide into two main 
concerns: drawing logical conclusions and making accurate 
predictions. Predictions can be made by correctly interpreting 
the signs given by the author. 
c. Reading Comprehension Question 
The 2013 curriculum was designed to focus on student-centered 
learning rather than teacher-centered learning. The implementation 
of the 2013 curriculum was included in the textbook. Reading 
comprehension questions in English textbooks will prove the 
implementation of the 2013 curriculum using higher-order thinking 
skills. 
Reading comprehension is usually followed by practice and 
questions. By answering questions, students can think critically and 
use different levels of thinking to gain a thorough understanding. 
Therefore, students need a high level of thinking and high-level 
thinking skills to answer questions so they can build understanding 
and understand the text. 




HOTS question is a measurement instrument used to measure the 
ability to think at a higher level, namely the ability to think that is 
not merely remembering, restating, or referring without processing. 
HOTS questions in the context of assessment measure ability: 
1) Transfer one concept to another. 
2) Process and apply information. 
3) Looking for links to vary of different information 
4) Use the information to solve problems. 
5) Critically examine ideas and information. 
Ministry of Education and Culture (2017, p.9-13) in detail 
describes the characteristics of HOTS questions as follows: 
1) Measuring the ability to think at a higher level 
Higher order thinking skills, including problem-solving 
skills, critical thinking skills, creative thinking, reasoning skills, 
and decision-making skills. 
2) Contextually based problems 
HOTS questions are assessments based on real situations in 
daily life, where students are expected to apply learning 
concepts in class to solve problems. The following outlines five 
characteristics of contextual assessment. (Ministry of Education 
and Culture, 2017, p. 10): 
a) Relating is directly related to real-life experiences. 





c) Applying, demands the ability of students to apply the 
knowledge gained in the classroom to solve real problems. 
d) Communicating demands the ability to be able to 
communicate the conclusions of the model at the conclusion 
of the context of the problem. 
e) Transferring, demands the ability to transform the concepts 
of knowledge in the classroom into new situations or 
contexts. 
3) The form of questions 
There are several alternative forms of questions that can be 
used to write HOTS questions (which are used on the PISA test 
model), as follows: 
a) Multiple choices 
In general, HOTS questions use stimuli that originate in 
real situations. Multiple-choice questions consist of the 
main problem (stem) and answer choices (option). The 
answer choices consist of the correct answer key and 
distractor. Students are asked to find answers to questions 
related to stimulus/reading using the concepts of knowledge 
possessed and using logic/reasoning. The correct answer is 





b) Complex multiple choice (true / false, or yes / no) 
The question of the form of complex multiple-choice 
aims to examine students‟ understanding of a problem 
comprehensively related to one statement to another. 
Students are given several statements related to the reading, 
and then students are asked to choose true/false or yes/no. 
The statements given are related to one another. The 
composition of statements of true and false statements 
should be randomized randomly, not systematically 
following a certain pattern. A systematic patterned 
arrangement can give clues to the correct answer. If 
students can answer correctly on all statements given are 
given a score of 1 or if there is an error in one of the 
statements then given a score of 0. 
c) Short answers 
Questions in the form of short or short answers are 
questions whose answers take the form of words, short 
sentences, or phrases to a question. Characteristics of short 
answer questions are using direct question sentences or 
command sentences, questions or commands must be clear, 
the length of words or sentences that must be answered by 
students in all questions is relatively the same, and avoid 




textbook, because it will encourage students to simply 
memorize or memorize what is written in the book. 
Every step that was answered correctly was given a score 
of 1, and an incorrect answer was given a score of 0. 
d) The Example of HOTS Questions 
The examples of Reading Comprehension questions 
using Higher-order Thinking Skills (HOTS): 
Figure II. 2 
Info graphics of Mental Illness 
 
 
1. What can we conclude from info graphics? 
A. Almost all teenagers in high school suffer from 
mental illness 
B. Major depression is the one of symptoms that is easily 
signed 
C. Being aware of the mental illness symptoms that is 
easily signed 
D. Depression, anxiety, behavior disorder are kinds of 




E. Teenagers with serious mental illness tend to suicide 
as they reach adulthood. 
Answer Key: C 
The above question includes questions that measure 
analytical skills with the following stages: 
a. Students identify the topic being discussed 
b. Students identify information in the form of 
statements, facts, and arguments 
c. Students understand the facts conveyed 
d. Students do an analysis based on the facts conveyed, 
and then connect with the circumstances that will 
arise. 








2. The Danish toymaker announced its first simultaneous 
decline in profit and sales since 2014. If you were the 
HRD Manager and were given the responsibility to form 
an efficient marketing team from both CVs provided to 
increase monthly selling, it‟s best for you to assign ... 
A. Both Jack and Thomas have an equal position in 
marketing 
B. Jack becomes the leader and Thomas becomes the 
assistant 
C. Thomas is assigned as the leader and Jack as the 
assistant 
D. Both Jack and Thomas becomes the marketing analyst 
E. Both of them aren‟t appropriate for the assigned 
position 
Answer key: B 
This question includes question that measure higher-




students‟ questions, students must do the following: 
a. Comparing 2 curriculum vitae texts from 2 
prospective employees with different educational 
backgrounds, namely management and accounting. 
b. Read the problems faced by the company, namely 
sales figures continue to decline. 
c. Determine prospective employees with a management 
background who are considered more understanding 
of marketing management, rather than staff with an 
accounting background. 
d. Assign staff with management background as chair of 
the management team and staff with accounting 
backgrounds as staff on the management team. 
Source: Modul Penyusunan Soal Keterampilan Berpikir 
Tingkat Tinggi (Higher Order Thinking Skills) Mata 
Pelajaran Bahasa Inggris, 2019. 
 
B. Relevant Research 
Several previous studies have been conducted related to the Students‟ 
Higher Order Thinking Skills in Reading Comprehension Question. The first 
study was conducted by Nourdad, Masoudi, & Rahimali (2018) who 
described The Effect of Higher Order Thinking Skill Instruction on EFL 




HOTS in education, this study was conducted to investigate the effects of 
their instruction on students‟ reading comprehension abilities. To achieve the 
research objectives, a group of 236 male and female students majoring in 
various fields but all taking the General English course were chosen with 
convenience sampling. They were randomly divided into two control and 
experiment groups. This study followed the pre- test, treatment, post-test 
design. While the experimental group followed a nine-session treatment on 
the HOTS strategy, the control group was instructed through conventional 
methods determined by the course book. The results of the independent 
sample t-test revealed the positive effect of HOTS teaching on improving 
reading comprehension skills of adult EFL students. The pedagogical 
implications of this finding are for language learners, language teachers, 
textbook developers, and educational policy makers. 
The second previous study was conducted by Mahfuzah (2019) who 
described students‟ ability to answer reading questions with HOTS and 
mistakes made by students in answering those questions. The population of 
this research is eleventh- grade students at SMA N 3 Bukittinggi. Students in 
XI MIPA 3 are selected as research samples using cluster random sampling. 
There were 36 students involved in this study. The instrument used in this 
study was a reading test. Test indicators were adopted from Bloom (1956) 
and Anderson Taxonomy (2001). Based on the results of this study, it was 
found that the ability of students to answer reading questions with HOTS was 




analyze (75.78), evaluate (75.05), and create (72.19). In addition, most 
mistakes made by students are generating ideas to solve problems. 
The third previous study was conducted by Yuliati & Lestari (2018) who 
described higher-order thinking skills (HOTS) analysis of students in solving 
HOTS question in higher education. This study aims to explain students‟ 
higher order thinking skills in solving HOTS-oriented questions in the 
Instructional Evaluation course. This study uses qualitative research methods 
with data collection techniques using cognitive test instruments in the form of 
description. The data analysis techniques use simple descriptive statistics. 
The results showed the level of thinking ability of students in answering 
HOTS practice questions still needed to be improved. Students who have high 
learning ability are better at answering HOTS-oriented questions compared to 
students in the medium and low categories. 
Based on several previous studies, the implementation of Higher Order 
Thinking Skills (HOTS) is still uneven. In the first and second study, the 
results of the study showed that the students 'ability in answering HOTS 
questions was quite good, while in the third study, the students' abilities in 
solving HOTS questions still needed to be improved. However, in previous 
studies no one has examined the HOTS components of students that have 
been and have not been achieved properly. Therefore, researchers conducted 
research to explore students' HOTS and find out which HOTS components 




C. Operational Concept 
The operational concept is a concept is the concept used to clarify the 
theories used in this research. As mentioned by Syafi'i (2019, p.101), 
operational concepts are conveyed from theoretical concepts related to all 
variables that must be operated practically and empirically in academic 
research-paper writing. The following is an operational concept that underlies 
this research: 






















HIGHER ORDER THINKING SKILLS (HOTS) 
IN 2013 CURRICULUM 
Implementation of Higher Order Thinking Skills 
(HOTS) in senior high school 




Students HOTS in Reading Comprehension Questions 
Descriptive Study: Students Higher Order Thinking Skills 
(HOTS) in Answering Reading Comprehension Questions at 
MA Ummatan Wasathan Pesantren Teknologi Riau 
Differentiating, Organizing, Attributing 
Checking, Critiquing




Based on the figure of the operational concept above, researcher can take 
the explanation that: 
In an effort to implement a quality education system and form competent 
human resources, the 2006 curriculum was changed to the 2013 Curriculum 
as stipulated in Permendikbud No.160 of 2014. One of the essences 
considered in the 2013 Curriculum is Higher Order Thinking Skills (HOTS). 
The Implementation of Higher Level Thinking Skills (HOTS) has been 
applied by schools in Indonesia especially in high schools as stipulated in 
Permendikbud No. 59 of 2014 concerning 2013 Curriculum in Senior High 
Schools / Madrasah Aliyah. 
Based on Bloom Taxonomy which was revised by Anderson and 
Krathwohl (2001), Higher Level Thinking Skills (HOTS) include analyzing, 
evaluating, and creating. HOTS-based learning also requires students to be 
able to think critically and creatively. 
This study aims to know the students' Higher Order Thinking Skills 
(HOTS) that focus on reading comprehension by giving tests to students to 
find out HOTS students in answering reading comprehension questions. So, 
the researcher will explore the students' Higher Order Thinking Skills 
(HOTS) in answering reading comprehension questions at MA Ummatan 







METHOD OF THE RESEARCH 
 
A. Research Design 
This research method was a descriptive research that aims to explore 
students' Higher Order Thinking Skills (HOTS) in answering reading 
comprehension questions. According to Creswell (2019, p.71), quantitative 
research requires researchers to explain how variables affect other variables. 
Sugiyono (2019,p.29) stated that descriptive research is research conducted to 
determine the value of independent  variables, both one variable (dependent) 
and more (independent) without making use of or connecting with other 
variables. 
Based on this theory, quantitative descriptive research is data obtained in 
accordance with the statistical methods used. Descriptive research in this 
study is intended to obtain results and information about HOTS students in 
answering reading comprehension questions. 
 
B. Time and Location of the Research 
The location of this research has been conducted at MA Ummatan 
Wasathan Pesantren Teknologi Riau. The research location is located at Jalan 






C. Subject and Object of the Research 
1. Subject of the Research 
The subject of this research was the eleventh grade students of MA 
Ummatan Wasathan Pekanbaru in the academic year 2020/2021. 
2. Object of the Research 
The object of this research was the students Higher Order Thinking 
Skills (HOTS) in answering reading comprehension questions at MA 
Ummatan Wasathan Pesantren Teknologi Riau. 
 
D. Population and Sample of the Research 
1. Population 
According to Sugiyono (2019, p.61), the population is a 
generalization area consisting of objects/subjects that has certain qualities 
and characteristics. Kadir (2019, p.118) says, population is the set of all 
individuals who can provide data and information for a study. 
The population of this study was eleventh-grade students of MA 
Ummatan Wasathan Pekanbaru in the academic year 2020/2021 which 
consist of 49 students from two classes. The population of the research 
can be seen as follows: 
Table III. 1  
Population of the Research 
 

















The sample is a portion taken from the entire object studied and is 
considered to represent the entire population. The sampling technique in 
this study is a total sampling. Total sampling is a sampling technique 
where the number of samples is equal to the population (Sugiyono, 2019, 
p.85). 
Sugiyono (2019, p.67) also says that the reason the researchers took 
the total sampling because the total population of less than 100 the entire 
population used as research samples all. Samples taken from this study 
were 49 eleventh grade students of MA Ummatan Wasathan Pekanbaru 
in the academic year 2020/2021. 
 
E. Technique of Collecting Data 
In this study, the technique used by researcher to collect the data was as 
follows: 
1. Test 
According to Arikunto (2010, p. 266), the test is used to measure the 
presence or absence of and the amount of student ability. This research 
uses a reading comprehension test. In the reading comprehension test 
consists of 12 multiple-choice and 6 short answer questions. Multiple-
choice questions contain two aspects, namely analyzing and evaluating, 
and short answer contain creating. The texts will be taken from English 




content. Furthermore, in asking questions, researchers adopt indicators 
from Bloom (1956) and Anderson and Karthwohl (2001). 
Table III. 2  



















6   
2. Evaluating Checking/ critiquing 
the Information 
6   
3. Creating Generating, 
planning, producing 
idea to solve 
problem 
6   
Total 18   
 
2. Validity of the Test 
According to Sugiyono (2019, p.348), the validity of an instrument is 
related to the ability of the instrument to measure or reveal the 
characteristics of the variables intended to be measured. 
In this study, researchers used content validity. Content validity 
indicates the extent to which questions, assignments or items in a test or 
instrument are able to represent the overall and proportional behavior of 
the sample that is subjected to the test. Content validity measures the 
degree of ability of a test to measure the scope of the substance of the 
element to be measured. Sugiyono (2019, p. 129) says that a test can be 




objectives that correspond to the material that has been given to students. 
3. Reliability of the Test 
According to Brown (2003, p.23), reliable tests are consistent and 
reliable. Reliability must be done with the accuracy of the measurement. 
According to Sugiyono (2019, p.121), Reliability is a series of 
measurements or a series of measuring devices that have consistency if 
the measurements made with the measuring instrument are carried out 
repeatedly. Test reliability is the level of consistency of a test, which is 
the extent to which the test can be trusted to produce a consistent score, 
relatively unchanged even if tested in different situations. So, to measure 
the reliability of the test, researcher used Anates V4 Software. 
 
F. Technique of Analyzing Data 
Technique of data analysis is a way to process data that has been 
collected based on data collection techniques. This study uses descriptive 
statistical analysis techniques, according to Sugiyono (2019, p.147), 
descriptive statistical analysis techniques are one of the methods in analyzing 
data by describing the data that has been collected, without making general 
conclusions. This technique provides a description of the mean, maximum-
minimum, and standard deviation values. The researcher explored the 
students HOTS in reading comprehension questions eleventh grade at MA 
Ummatan Wasathan Pesantren Teknologi Riau. After distributing a set of 




order thinking skills in answering reading questions. Researchers will 
examine student answer sheets and calculate their correct answers and find 
the highest and lowest components of HOTS in student answers. 
In finding students' HOTS in answering reading comprehension 




 x Smax 
N = Final Score 
Sm = Total Score Obtained 
Si = Maximum Total Score 
Smax = Scale used to classify data (100) 
After that, the data can be interpreted by HOTS Student Absorption 
Category Criteria as the table shown below: 
Table III. 3  
Criteria of Students’ HOTS Absorption Category 
 
Absorption Interval Absorption Category 
85 ≤ X ≤100 Excellent 
70 ≤ X < 85 Good 
50 ≤ X < 70 Adequate 
0 ≤ X < 50 Poor 
Source: (Depdiknas. 2007) 
 
After completing finding out the average score of each student, the 
researcher has calculated the average score of all students to find out how 








X = Mean score 
ΣX = Total of all sample score  
N = Total number of samples 
After calculating the total score in each component, it is converted to a 





            ) 
P = The percentage of the total of right answer (%)  
F = The frequency of the total of right answer found  
N = The maximum number of all right answer  





CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on the result of data analysis presented in the previous chapter, it 
can be concluded that: 
1. Students' High Order Thinking Skills (HOTS) in Answering Reading 
Comprehension Questions is in the category of good, with the mean 
score of analyzing 82.64, evaluating 84.33, and creating 75.14. It 
means that higher order thinking skills is one of the aspect on the 
2013 curriculum that should be ehanced because by using HOTS, 
students can think creatively and critically. 
2. The highest HOTS component is evaluating with a percentage of 
35%, followed by the analyzing component with a percentage of 
34%, and the lowest HOTS component is creating with a percentage 
of 31%. From this percentage, the percentage is quite even with a 
difference of less than 5%. It means students HOTS in answering 












Based on the conclusions stated previously, the researcher would like to 
propose several suggestions as follow: 
1. It is suggested that students improve their Higher Order Thinking 
Skills (HOTS) skills in answering reading comprehension questions 
for each component. 
2. For English teachers, the researcher recommends paying attention to 
students' difficulties in learning English, especially in understanding 
HOTS-based questions. The teacher must pay more attention to what 
HOTS components have and have not been mastered by students. 
3. These findings are also expected to be a reference for further 
researchers that concerning Higher Order Thinking Skills (HOTS) 
in reading comprehension, especially in exploring students' 
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Appendix  1 Syllabus  
MATA PELAJARAN BAHASA INGGRIS 
 
Satuan Pendidikan : Ma Ummatan Wasathan Pesantren Teknologi Riau 
Mata Pelajaran : Bahasa Inggris  
Kelas : X1  
Tahun Pelajaran : 2020/2021 
 
Kompetensi Inti : 
 KI-1 dan KI-2: Menghayati dan mengamalkan ajaran agama yang dianutnya. Menghayati dan mengamalkan perilaku jujur, disiplin, 
santun, peduli (gotong royong, kerjasama, toleran, damai), bertanggung jawab, responsif, dan pro-aktif dalam berinteraksi secara efektif 
sesuai dengan perkembangan anak di lingkungan, keluarga, sekolah, masyarakat dan lingkungan alam sekitar, bangsa, negara, kawasan 
regional, dan kawasan internasional”. 
 KI 3: Memahami, menerapkan, dan menganalisis pengetahuan faktual, konseptual, prosedural, dan metakognitif berdasarkan rasa ingin 
tahunya tentang ilmu pengetahuan, teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, kebangsaan, kenegaraan, dan 
peradaban terkait penyebab fenomena dan kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang spesifik sesuai 
dengan bakat dan minatnya untuk memecahkan masalah 
 KI4: Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak terkait dengan pengembangan dari yang dipelajarinya di 







Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
3.1  Menerapkan fungsi sosial, struktur teks, dan unsur kebahasaan 
teks interaksi transaksional lisan dan tulis yang melibatkan 
tindakan memberi dan meminta informasi terkait saran dan 
tawaran, sesuai dengan konteks penggunaannya. (Perhatikan 
unsur kebahasaan should, can) 
 FungsiSosial 
Menjaga hubungan 
interpersonal dengan guru, 
teman, dan orang lain. 





 Unsur Kebahasaan 
- Ungkapan yang 
menunjukkan saran dan 
tawaran, dengan modal 
should dan can 
- Nomina singular dan plural 
dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Situasi yang memungkinkan 
pemberian saran dan tawaran 
melakukan tindakan yang 
dapat menumbuhkan perilaku 
yang termuat di KI 
- Menyimak, membaca, dan menirukan, guru 
membacakan beberapa teks pendek berisisaran 
dan tawaran dengan ucapan dan tekanan kata 
yang benar 
- Menanyakan hal-hal yang tidak diketahui atau 
yang berbeda 
- Menentukan modal yang tepat untuk diisikan ke 
dalam kalimat-kalimat rumpang 
- Diberikan beberapa situasi, membuat  beberapa 
saran dan tawaran yang sesuai secara tertulis 
kemudian dibacakan ke kelas 
- Melakukan pengamatan di lingkungan sekolah 
dan sekitarnyauntuk membuat serangkaian saran 
dan tawaran untuk memperbaikinya 
- Melakukan refleksi tentang proses dan hasil 
belajarnya 
4.1  Menyusun teks interaksi transaksional, lisan dan tulis, pendek 
dan sederhana, yang melibatkan tindakan memberi dan 
meminta informasi terkait saran dan tawaran, dengan 
memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks 
3.2  Menerapkan fungsi sosial, struktur teks, dan unsur kebahasaan 
teks interaksi transaksional lisan dan tulis yang melibatkan 
tindakan memberi dan meminta informasi terkait pendapat dan 
pikiran, sesuai dengan konteks penggunaannya. (Perhatikan 
unsur kebahasaan I think, I suppose, in my opinion) 
 Fungsi Sosial 
Menjaga hubungan 
interpersonal dengan guru, 
teman, dan orang lain. 
- Menyaksikan/menyimak beberapa interaksi dalam 
media visual (gambar atau video) yang 
melibatkan pernyataan pendapat dan pikiran 




Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
4.2  Menyusun teks interaksi transaksional, lisan dan tulis, pendek 
dan sederhana, yang melibatkan tindakan memberi dan 
meminta informasi terkait pendapat dan pikiran, dengan 
memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks 





 Unsur Kebahasaan 
- Ungkapan menyatakan 
pendapat I think, I suppose, 
in my opinion 
- Nomina singular dan plural 
dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Situasi yang memungkinkan 
munculnya pernyataan 
tentang pendapat dan pikiran 
yang dapat menumbuhkan 
perilaku yang termuat di KI 
memunculkan pernyataan pendapat dan pikiran 
dan menyebutkan pernyataan yang dimaksud 
- Bertanya dan mempertanyakan tentang hal-hal 
yang tidak diketahui atau berbeda 
- Diberikan beberapa situasi peserta didik 
menyatakan pendapat dan pikirannya yang sesuai 
secara tertulis kemudian dibacakan ke kelas 
- Melakukan pengamatan di lingkungan daerahnya 
dan sekitarnyadan kemudian menyatakan 
pendapat dan pikirannya terkait dengan upaya 
menjaga, memelihara dan memperbaikinya 
- Melakukan refleksi tentang proses dan hasil 
belajar 
3.3  Membedakan fungsi sosial, struktur teks, dan unsur 
kebahasaan beberapa teks khusus dalam bentuk undangan 
resmi dengan memberi dan meminta informasi terkait kegiatan 
sekolah/tempat kerja sesuai dengan konteks penggunaannya 
 Fungsi Sosial 
Menjaga hubungan 
interpersonal dalam konteks 
resmi 





- Mencermati dan menemukan perbedaan dan 
persamaan dari beberapa undangan resmi untuk 
beberapa acara yang berbeda 
- Mengidentifikasi dan menyebutkan bagian-bagian 
dari undangan dengan ucapan dan tekanan kata 
yang benar 
- Mencermati beberapa undangan resmi lainnya, 
dan mengidentifikasi bagian-bagiannya serta 
ungkapan-ungkapan yang digunakan 
- Diberikan beberapa undangan resmi yang tidak 
4.3  Teks undangan resmi 
4.3.1  Menangkap makna secara kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan teks khusus dalam bentuk 
undangan resmi lisan dan tulis, terkait kegiatan sekolah/tempat 
kerja 
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tulis, terkait kegiatan sekolah/tempat kerja, dengan 
memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan, secara benar dan sesuai konteks 
 Unsur Kebahasaan 
- Ungkapan dan istilah yang 
digunakan dalam undangan 
resmi 
- Nomina singular dan plural 
dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Acara formal yang terkait 
dengan sekolah, rumah, dan 
masyarakat yang 
dapatmenumbuhkan perilaku 
yang termuat di KI 
 Multimedia 
Layout yang membuat 
tampilan teks lebih menarik. 
lengkap, dan kemudian melengkapinya dengan 
kata dan ungkapan yang sesuai 
- Diberikan deskripsi tentang acara yang akan 
dilaksanakan, dan kemudian membuat undangan 
resminya 
- Menempelkan undangan di dinding kelas dan 
bertanya jawab dengan pembaca (siswa lain, 
guru) yang datang membacanya 
- Melakukan refleksi tentang proses dan hasil 
belajarnya 
3.4  Membedakan fungsi sosial, struktur teks, dan unsur 
kebahasaan beberapa teks eksposisi analitis lisan dan tulis 
dengan memberi dan meminta informasi terkait isu aktual, 
sesuai dengan konteks penggunaannya 




 Struktur Teks 
Dapat mencakup 
- Pendapat/pandangan 
- Argumentasi secara 
analitis 
- Kesimpulan 
 Unsur Kebahasaan 
- Membaca dua teks eksposisi analitis tentang isu-
isu aktual yang berbeda. 
- Mencermati satu tabel yang menganalisis unsur-
unsur eksposisi, bertanya jawab, dan kemudian 
menerapkannya untuk menganalisis satu teks 
lainnya 
- Mencermati rangkaian kalimat yang masing-
masing merupakan bagian dari tiga teks eksposisi 
yang dicampur aduk secara acak, untuk kemudian 
bekerja sama mengelompokkan dan menyusun 
kembali menjadi tiga teks eksposisi analitis yang 
koheren, seperti aslinya 
4.4  Teks eksposisi analitis 
4.4.1  Menangkap makna secara kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan teks eksposisi analitis lisan 
dan tulis, terkait isu aktual 
4.4.2  Menyusun teks eksposisi analitis tulis, terkait isu aktual, 
dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
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- Ungkapan seperti I believe, 
I think 
- Adverbia first, second, 
third … 
- Kata sambungTherefor, 
consequently, based on the 
arguments 
- Nomina singular dan plural 
dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Isu-isu aktual yang perlu 
dibahas yang menumbuhkan 
perilaku yang termuat di KI 
- Membacakan teks-teks eksposisi tsb dengan suara 
lantang di depan kelas, dengan ucapan dan 
tekanan kata yang benar 
- Membuat teks eksposisi menyatakan 
pandangannya tentang satu hal di sekolah, desa, 
atau kotanya. 
- Menempelkan teks tsb di dinding kelas dan 
bertanya jawab dengan pembaca (siswa lain, 
guru) yang datang membacanya 
- Melakukan refleksi tentang proses dan hasil 
belajarnya 
3.5  Menerapkan fungsi sosial, struktur teks, dan unsur kebahasaan 
teks interaksi transaksional lisan dan tulis yang melibatkan 
tindakan memberi dan meminta informasi terkait keadaan 
/tindakan/ kegiatan/ kejadian tanpa perlu menyebutkan 
pelakunya dalam teks ilmiah, sesuai dengan konteks 
penggunaannya. (Perhatikan unsur kebahasaan passive voice) 
 Fungsi Sosial 
Mendeskripsikan, 
memaparkan secara obyektif 





 Unsur Kebahasaan 
- Kalimat deklaratif dan 
interogatif dalam passive 
voice 
- Preposisiby 
- Nomina singular dan plural 
- Membaca dan mencermati beberapa deskripsi 
tentang produk seni budaya dari beeberapa negara 
dengan banyak menggunakan kalimat pasif 
- Membacakan deskripsi setiap produk budaya 
secara lisan di depan kelas secara bermakna 
dengan ucapan dan tekanan yang benar 
- Melengkapi teks tentang suatu produk yang kata 
kerjanya banyak yang dihilangkan dengan kata 
kerja yang makna tepat berbentuk pasif, dengan 
grammar dan ejaan yang benar  
- Membacakan deskripsi setiap produk budaya 
yang sudah lengkap di depan kelas secara 
bermakna dengan ucapan dan tekanan yang benar 
- Melakukan refleksi tentang proses dan hasil 
4.5.  Menyusun teks interaksi transaksional lisan dan tulis yang 
melibatkan tindakan memberi dan meminta informasi terkait 
keadaan/tindakan/kegiatan/ kejadian tanpa perlu menyebutkan 
pelakunya dalam teks ilmiah, dengan memperhatikan fungsi 
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dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Benda, binatang, tumbuh-
tumbuhan, yang terkait 
dengan mata pelajaran lain 
yang menumbuhkan perilaku 
yang termuat di KI 
belajarnya 
3.6  Membedakan fungsi sosial, struktur teks, dan unsur 
kebahasaan beberapa teks khusus dalam bentuk surat pribadi 
dengan memberi dan menerima informasi terkait kegiatan diri 
sendiri dan orang sekitarnya, sesuai dengan konteks 
penggunaannya 
 Fungsi Sosial 
Menjalin kedekatan 
hubungan antar pribadi 
 Struktur Teks 
Dapat mencakup 
- Tempat dan tanggal 
- Penerima  
- Sapaan 
- Isi surat 
- Penutup 
 Unsur Kebahasaan 
- Ungkapan keakraban yang 
lazim digunakan  dalam 
surat pribadi  
- Nomina singular dan plural 
dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
- Menyimak dan menirukan guru membacakan 
beberapa contoh surat pribadi dengan ucapan, dan 
tekanan kata yang benar. 
- Membaca dengan suara lantang dan bermakna, 
dengan ucapan dan tekanan kata yang benar 
- Mencermati satu tabel yang menganalisis unsur-
unsur eksposisi, bertanya jawab, dan kemudian 
menerapkannya untuk menganalisis dua surat 
pribadi lainnya 
- Mencermati rangkaian kalimat yang masing-
masing merupakan bagian dari tiga surat pribadi 
yang dicampur aduk secara acak, untuk kemudian 
bekerja sama mengelompokkan dan menyusun 
kembali menjadi tiga surat pribadi yang koheren, 
seperti aslinya 
- Membuat surat pribadi untuk satu orang teman di 
kelas tentang suatu hal yang relevan, dan 
kemudian membalasnya 
- Melakukan refleksi tentang proses dan hasil 
belajar 
4.6  Teks surat pribadi 
4.6.1  Menangkap makna secara kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan teks khusus dalam bentuk 
surat pribadi terkait kegiatan diri sendiri dan orang sekitarnya 
4.6.2  Menyusun teks khusus dalam bentuk surat pribadi terkait 
kegiatan diri sendiri dan orang sekitarnya, lisan dan tulis, 
dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
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 Topik 
Pengalaman, informasi, 
hallain yang terkait dengan 
sekolah, rumah, dan 
masyarakat yang dapat 
menumbuhkan perilaku yang 
termuat di KI 
3.7  Menerapkan fungsi sosial, struktur teks, dan unsur kebahasaan 
teks interaksi transaksional lisan dan tulis yang melibatkan 
tindakan memberi dan meminta informasi terkait hubungan 
sebab akibat, sesuai dengan konteks penggunaannya. 
(Perhatikan unsur kebahasaan because of ..., due to ..., thanks 
to ...) 
 Fungsi Sosial 
Menjelaskan, memberikan 
alasan, mensyukuri, dsb. 





 Unsur Kebahasaan 
- Kata yang menyatakan 
hubungan sebab akibat: 
because of ..., due to ..., 
thanks to ... 
- Nomina singular dan plural 
dengan atau tanpa a, the, 
this, those, my, their, dsb. 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Keadaan, perbuatan, tindakan 
di sekolah, rumah, dan 
sekitarnya yang layak 
dibahas melalui sebab akibat 
- Menyaksikan/menyimak beberapa interaksi dalam 
media visual (gambar atau video) yang 
melibatkan pernyataansebab akibat 
- Mengidentifikasi dan menyebutkan situasi yang 
memunculkan pernyataan sebab akibat dan 
menyebutkan pernyataan yang dimaksud 
- Bertanya dan mempertanyakan tentang hal-hal 
yang tidak diketahui atau berbeda 
- Diberikan beberapa situasi peserta didik menulis 
teks pendek yang melibatkan pernuataan sebab 
akibat dan kemudian dibacakan ke kelas 
- Melakukan pengamatan di lingkungan daerahnya 
dan sekitarnyadan kemudian membuat beberapa 
pandangan yang melibatkan sebab akibat terkait 
dalam upaya menjaga, memelihara dan 
memperbaikinya 
- Melakukan refleksi tentang proses dan hasil 
belajar 
4.7  Menyusun teks interaksi transaksional lisan dan tulis yang 
melibatkan tindakan memberi dan meminta informasi terkait 
hubungan sebab akibat, dengan memperhatikan fungsi sosial, 
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yang dapat menumbuhkan 
perilaku yang termuat di KI. 
3.8  Membedakan fungsi sosial, struktur teks, dan unsur 
kebahasaan beberapa teks explanation lisan dan tulis dengan 
memberi dan meminta informasi terkait gejala alam atau sosial 
yang tercakup dalam mata pelajaran lain di kelas XI, sesuai 
dengan konteks penggunaannya 
 Fungsi Sosial 
Menjelaskan, memberi 
gambaran alasan terjadinya 
suatu fenomena 
 Struktur Teks 
Dapat mencakup: 
- fenomena 
- identitas gejala 
- rangkaian penjelasan 
 Unsur Kebahasaan 
- Adverbia first, then, 
following, finally 
- Hubungan sebab-akibat (if 
–then, so, as a 
consequence, since, due to, 
because of, thanks to 
- Kalimat pasif, dalamtenses 
yang present 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Benda-benda non manusia, 
seperti air, penguapan, hujan 
dengan paparan yang 
menumbuhkan perilaku yang 
termuat dalam KI 
- Membaca beberapa teks information report terkait 
mata pelajaran lain di Kelas IX 
- Menggunakan alat analisis, mengidentifikasi 
bagian-bagian struktur teks report dan mengamati 
cara penggunaanya, seperti yang dicontohkan 
- Bertanya jawab tentang beberapa teks lain lagi 
dengan topik yang berbeda 
- Mengumpulkan informasi dari berbagai sumber 
untuk membuat teks-teks tentang fenomena alam 
pendek dan sederhana.  
- Menempelkan teks masing-masing di dinding 
kelas untuk dibaca temannya 
- Mempresentasikan teksnya kepada teman-teman 
yang datang membaca 
- Melakukan langkah yang sama dengan topik 
fenomena sosial 
- Melakukan refleksi tentang proses dan hasil 
belajarnya 
4.8  Menangkap makna secara kontekstual terkait fungsi sosial, 
struktur teks, dan unsur kebahasaan teks explanation lisan dan 
tulis, terkait gejala alam atau sosial yang tercakup dalam mata 
pelajaran lain di kelas XI 




Kompetensi Dasar Materi Pembelajaran Kegiatan Pembelajaran 
terkait kehidupan remaja SMA/MA/SMK/MAK Mengembangkan nilai-nilai 
kehidupan dan karakter yang 
positif 
 Unsur kebahasaan 
- Kosa kata dan tata bahasa 
dalam lirik lagu 
- Ucapan, tekanan kata, 
intonasi, ejaan, tanda baca, 
dan tulisan tangan 
 Topik 
Hal-hal yang dapat 
memberikan keteladanan 
dan menumbuhkan 
perilaku yang termuat di 
KI 
yang liriknya akan segera dibaca 
- Membaca dan mencermati isi lirik lagu terkait 
dengan pembahasan sebelumnya 
- Menyimak, dan menirukan guru membaca lirik 
lagu secara bermakna 
- Menyebutkan bagian-bagian yang terkait dengan 
pesan-pesantertentu 
- Membahas pemilihan kata tertentu terkait dengan 
tema lagu 
- Melakukan refleksi tentang proses dan hasil 
belajarnya 
4.9  Menangkap makna secara kontekstual terkait fungsi 







Appendix  2 Instrument  
 
ANALYZING  
 Differentiating, organizing, attributing the information 
Text 1 
Earthquakes 
Earthquakes- being among the most deadly natural hazards – strike without 
any prior warning, leaving catastrophe in their wake with terrible loss of 
human lives as well as economic loss. 
Technically, an earthquake (also known as tremor, quake or temblor) is a 
kind of vibration trough the earth‟s crust. This vibration occurs as a result of 
powerful movement of rocks in the earth‟ crust. These powerful movements 
trigger a rapid release of energy that creates seismic waves that travel 
through the earth. Earthquakes are usually brief, but many repeat over a 
long period of time. 
Earthquakes are classified as large and small. Large earthquake usually 
begin with slight tremors but rapidly take from off violent shocks. The 
vibration from a large earthquake last for a few days known as aftershocks. 
Small earthquakes are usually slight tremors and do not cause much 
damage. Large earthquakes are known to take down buildings and cause 
death and injury (Richter, 1935). According to some statistics, there may be 
an average of 500,000 earthquakes every year but only about 100,000 can 
be felt and about 100 or so can cause damage each year.  
Earthquakes are dreaded by everyone. 
 
1. Based on the text above, which of the following statements is true about 
earthquake? 
A. One of the less dangerous natural disasters 
B. This natural disaster occurred with warning signs beforehand 
C. Natural disasters that provide substantial economic losses 





In the following question, the writer wants to know the students' ability to 
distinguish the correct facts according to the text about earthquakes 
 
2. Based on the information in the text, seismic waves are ...  
A. Energy release caused by strong vibrations of the Earth's crust  
B. Energy release caused by strong vibrations outside the Earth's crust  
C. Energy release caused by strong vibrations outside the Earth's core  
D. The release of energy caused by a strong vibration that is strong in the 
earth's core 
Answer : A 
In the following question, the writer wants to know the students' ability in 
determining the reciprocal relationship between ideas in the text about 
earthquakes. 
 
3. An earthquake can result in death and injury if …. 
A. The earthquakes occur with slight vibrations 
B. The earthquake that occurred did not cause any damage 
C. The earthquakes that occur with great shaking 
D. The earthquake that is classified as a small earthquake 
Answer : C 
In the following question, the writer wants to know the students' ability in 
understanding the causal relationship in the text. 
 
4. According to statistics, what is the ratio between earthquakes that are felt 
each year and earthquakes can damage each year? 
A. 1 : 100 
B. 1 : 1000 
C. 1 : 100.000 





Answer : B 
In the following question, the writer wants to know the ability of students in 
understanding the comparison of the relationship between 2 things. 
 
5. What is main topic of the third paragraph? 
A. The classified of earthquake as large and small 
B. Large earthquake usually begin with slight tremors 
C. Small earthquakes do not cause much damage 
D. There may be an average of 500,000 earthquakes every year 
Answer : A 
In the following question, the writer wants to know the ability of students in 
understanding the topics discussed in a paragraph 
 
6. Where in the passage does the author discuss the synonym of earthquake? 
A. paragraph 1 
B. paragraph 2 
C. paragraph 3 
D. paragraph 4 
Answer : B 
In the following question, the writer wants to know the ability of the 





 Checking/critiquing the information 
Text 2 
35 Senggigi Raya 
Lombok 




 January 2014 
My Dear Lovely Siti, 
Hello! 
How are you, sweetie? I know you are angry with me because I am writing 
to you after a long time. I am so sorry, please forgive me. You know we are 
in Lombok right now. It is so beautiful beyond imagination. I am writing to 
you rom this really cute little café on the Senggigi beach. As you know, 
mum loving shopping, so she goes and will go for hours. I took a rain check 
from shopping and decided to write to you while I enjoy my cup of coffe.  
You know, yesterday we went to Gili Nanggu Island; it is a beach on the 
southwest of Lombok. The place is awesome. It is so beautiful I couldn‟t 
believe my eyes. There are beautiful coral reefs everywhere. We went for 
snorkeling and we saw the most amazing fish ever. I wish you were here; it 
would have been much more fun. 
Mum was making sure that we didn‟t miss any sight of the whole city, so 
we had practically been everywhere. 
I have to go, mum is here. I will see you soon. 
 








7. Based on the letter above, Lana wrote a letter to ... 
A. Lana‟s best friend 
B. Lana‟s sisters 
C. Lana‟s girlfriend 
D. Lana‟s cousin 
Answer : C 
In the following question, the writer wants to know the ability of the 
participants to understand the truth of the information from the reading 
characters. 
 
8. What made Siti angry with Lana? 
A. Because Lana didn‟t ask Siti to go together 
B. Because Lana go to Lombok and Senggigi beach 
C. Because Lana hasn‟t written a message for Siti in a long time 
D. Because Lana loving shopping and enjoy her coffe 
Answer : C 
In the following question, the writer wants to know the student's ability to 
understand the truth of the relationship between two characters in the letter. 
 
9. The word „we‟ in „You know we are in Lombok right now‟  (line 2) refers 
to … 
A. Siti and Lana 
B. Lana and Mum 
C. Siti and Mum 
D. Lana and Coffe 
Answer : B 
In the following question, the writer wants to know the student's ability to 






10. The following statements are not true about Lana‟s activity in Lombok, 
EXCEPT 
A. He wrote a message on the Senggigi beach 
B. He went to Gili Nanggu Island before writing a message 
C. He went snorkeling and saw the amazing fish after writing a message 
D. He enjoys the coffee from a little café in Gili Nanggu Island 
Answer : B 
In the following question, the writer wants to know the student's ability to 
understand the correct and wrong information from the letter. 
 
11. According to Lana, what makes Lombok is a beautiful place? 
A. There are beautiful coral reefs everywhere and amazing fish ever 
B. There is a cute little café on the Senggigi beach 
C. Mum loved shopping and go for hours 
D. Lana can enjoy her cup of coffee at little café 
Answer : A 
In the following question, the writer wants to know the students' ability to 
criticize information or to provide comments from reading information. 
 
12. Based on the letter, what gift will Lana give to Siti? 
A. Dresses and souvenirs 
B. Souvenirs and pictures 
C. Watches and souvenirs 
D. Pictures and shoes 
Answer : B 
In the following question, the writer wants to know the students' ability in 







 Generating, planning, and producing idea to solve problem 
 
13. What should we do to avoid the Covid-19? 
14. What should the government do to cut off the spread of Covid-19? 






16. What do you think to solve the problem of global warming?   
17. What will you do to encourage people to overcome global warming? 
































































Appendix  4 Output of Question Item Analysis  
REKAP ANALISIS BUTIR PILIHAN GANDA 
Rata2  = 10,02 
Simpang Baku = 2,43 
KorelasiXY = 0,66 
Reliabilitas Tes = 0,79 
Butir Soal = 12 
Jumlah Subyek = 49 
 
Btr Baru  Btr Asli  D.Pembeda(%)  T. Kesukaran   Korelasi   Sign. Korelasi        
        1         1         46,15    Sangat Mudah      0,780    Sangat Signifikan     
        2         2        53,85    Mudah             0,582    Signifikan            
        3         3         53,85    Mudah             0,728    Sangat Signifikan     
        4         4         46,15    Mudah             0,670    Sangat Signifikan     
        5         5         61,54    Sedang             0,615    Sangat Signifikan     
        6         6         38,46    Sangat Mudah      0,536    Signifikan            
        7         7         61,54    Sedang            0,648    Sangat Signifikan                     
        8         8         23,08    Sangat Mudah      0,585    Signifikan                     
        9         9         23,08    Sangat Mudah      0,584                  Signifikan 
       10        10       76,92    Sedang             0,736    Sangat Signifikan     
       11        11       35,38    Sangat Mudah      0,584                    Signifikan 
       12        12       60,77    Sedang      0,592    Signifikan            
 
REKAP ANALISIS BUTIR URAIAN 
Rata2  = 5,51 
Simpang Baku = 1,12 
KorelasiXY = 0,32 
Reliabilitas Tes = 0,68 
Butir Soal = 6 
Jumlah Subyek = 49 
 
   No  No Btr Asli      T   DP(%)   T. Kesukaran   Korelasi   Sign. Korelasi      
    1            1    1,90   23,08   Sangat Mudah      0,648                   Signifikan 
    2            2    3,21   46,15      Mudah             0,595    Signifikan                
    3            3    1,90   23,08   Sangat Mudah      0,582   Signifikan                 
    4            4    2,31   30,77   Mudah             0,579    Signifikan                   
    5            5    6,32   76,92   Sedang            0,583    Signifikan                  
    6            6    5,20   69,23   Sedang            0,579    Signifikan                  
 
 
Catatan: Batas signifikansi koefisien korelasi sebagaai berikut: 
 
           df (N-2)  P=0,05  P=0,01     df (N-2)  P=0,05  P=0,01 
              10      0,576   0,708         60      0,250   0,325 
              15      0,482   0,606         70      0,233   0,302 
              20      0,423   0,549         80      0,217   0,283 
              25    0,381   0,496         90      0,205   0,267 
              30    0,349   0,449        100      0,195   0,254 
              40     0,304   0,393        125      0,174   0,228 
              50     0,273   0,354       >150      0,159   0,208 
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